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Many goals have been established for death education. The list below represents what occurs in the
literature from 1977 to the present, however, one must not assume that every course, much less every
module, effects these goals. The goals cited are: (1) to remove the taboo aspect of death language; (2) to
promote comfortable and intelligent interactions with the dying; (3) to educate children about death so
they develop a minimum of death-related anxieties; (4) to understand the dynamics of grief; (5) to
understand and be able to interact with a suicidal person; (6) to understand the social structure of dying
(the “death system”); and (7) to recognize the variations involved in aspects of death both within and
among cultures. In reality, most courses effect no more than an understanding of the definitions of death,
the meaning and necessity of palliative care, funerals, the dynamics of grief, and children’s awareness of
death.




