A Study of English Learning Condition of Young'Kids.
-- An Example of an English Only Kindergarten in Taichung City
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A Study of English Learning Condition of Young Kids.
-- An Example of an English Only Kindergarten in Taichung City

Abstract

English, as an international language, is also an important tool in daily life. English
teaching has been incorporated into elementary school curriculum under the Grade 1-9
Curriculum education policy. The age of first-learners has dropped from junior high school level
to elementary or even down to pre-school level. As a result, many pre-schools clam to
provide English-only teaching environment. These schools quote language learning theories
in order to justify English teaching to very young learners claiming English only teaching is
equivalent to the whole language learning. However, the theory of whole language is based on
the first language learning environment. Whether those English-only pre-schools actually
apply whole language learning method or whether those schools are simply quoting a
scientific theory to justify such practices will be discussed in this thesis.

This paper apply the theory of whole language teaching along with the perspectives of
social linguistic, psychological linguistic and Emergent Literacy as base theories and discuss
former topics by qualitative research method and observation. An English-only pre-school is
selected as the research sample. In order to discuss and study the topics, clinical observation,
data analysis and “in-depth interview” were used to collect the information of actual practice
of English-only teaching.

The result reveals two important findings. First, even though the English-only teaching
pre-schools assert that English is merely a language used to teach pre-school curriculum, the
number of English courses outnumbers the standard pre-school curriculum. Overwhelming
amount of materials is forced into young kids in such single-language environment in the
attempt to deliver results in a short time to the parents. In sum and all, the pre-school are
nothing more than English cram schools. Second, these schools cannot recreste a
whole-language environment as they claimed since whole language teaching theory
emphasi zes the language learning in the first language setting, as well as learning of culture
and the logics. On the other hand, the so-called whole language teaching in the English-only
pre-schools simply achieve in temporally setting change and language usage alternation.
Therefore, those pre-schools should not promote their practice of English-only teaching as

whole language learning.
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How long have you been teaching in Taiwan
Did you have experience in teaching Children in your country

What adjustments do you make in your teaching method in Taiwan
because of E.F.L. as compared with your teaching method in your
country

Do you have any problem communicating to kidsin English  How do
you deal with the problem

Do you think that kids understand the language you use in class

What kind of courses arethe kidsinterested in  What kind of courses are
the kidsnotinterested in

What is the most difficult problem in your teaching

Does everyone learn at the same rate in the class

What is your teaching philosophy

What is your opinion about putting kids in second language environment
at ayoung age

Do you think the designed course at your school is appropriate for
young-aged learning

Haveyou ever heard  wholelanguage teaching theory

If you have heard about ~ whole language , please explain what whole
languageis

Do you think your present teaching environment supports ~ whole
language
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T2 When teaching in Canada, children already know English and so | speak to them as |

would anyone else in Canada. In Taiwan, | must use simpler vocabulary and simpler

sentence structures to explain and talk to students, since English is not their first
language.

T4 Children in my home country are exposed to English al the time (at home, at school,

in the public, etc.) so they pick it up more naturally and with less effort than
children in Taiwan.

T1 Education istotaly teacher directed.



T4 An other big difference isthat children in Taiwan need more encouragement and

opportunities to internalize newly taught English. A way of addressing thisisto
afford them ampl e practice opportunitiesin class. Examples: Let children repeat

new work in groups and then individually; Use role-play.

T4 | haveto do use more repetitive kinds of activities and exercises to reinforce aready

taught work. Ways would for example be to play games that repeat the new work, or

to use songs and chants.

T5 InTawan, | use awholelot more games.

T6 | find | solndwe rn eandd tpor ot naocuknecaer Inyy fwoorr dtsh

children.

B aERe#2EEG ANE?FT o d 247

T3
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T1 | communicate not just through language but also through body language.

T2 Sometimes the students don’t understand, so alot of body language and drawings on

the whiteboard are needed to help explain to the students what | am trying to say.

T1 | adjust my language so they do understand me.

T4 | haven't experienced any real problemsto communicate to childrenin English. |

think the secret is to keep the spoken English as simple as possible (and without
compromising too much on correct grammar). It also helpsto repeat what you say

in various different ways in which you then use different expressions or vocabulary.

T6 The children understandgd ahdost ®whéyodo
tell me and as kmenan whatl tulsguiawe ryd hkken ome aw

a new vocabulary word for my ki ds.
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T3 When thereisaproblem, nouns and verbs are easy to explain by pictures, pointing,

actions, etc.

T3 ... but | use stories alot, so the children can guess meanings from the context, as

T3 Abstract ideas| sometimes use Chinese for.

T5 | ask my Chinese teacher to tranglate difficult concepts.

A~ QI ket R BB B B4R 7

T2
T6

T1

T2 Itvaries. But generaly most kids enjoy phonics and science.

T3 Thekidslove story time.

T4 Students like courses that have an interactive component, such as drawing, speaking,

etc.
57



T5 They areinterested in anything.

T6 | findsthavohilter emdutse®. &r e COmMmpuodreder

Geography, Science and Sentence Writing

T2 Kidsseem to dislike grammar though.

T3 They don't especialy like grammar from textbook.

T4 Studentsdon't like to be in one-way traffic courses where the teacher islike a

“preacher”. Students get bored if they are not mentally challenged by interaction in

some way.

T6 Their | east favorite courses are Mat h,

T1 If presented properly, children are interested in anything. A good teacher can make

even grammar fun, a bad teacher can make an art lesson a disaster.

B ARE BT 0 £ ERARNE ?
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T4 It depends on the age of the students. Problem with younger students is to keep their

attention, as their attention span needs to be developed. Problem with older students
isto get their attention, to get them interested. One has to compete with computer
games and other kinds of entertainment that make formal learning experiences seem

boring.

T6 | find thiengotse e dc¢ hgathltd dihrefnon matried @
They can easi Ityhefyo rhgaevte iltnefaorenneadt fii@mcietd ia

repeatedly tested.

T5 The very high expectations of parents.

T1 The most difficult problem | have had in teaching here is having to teach in a manner

| feel is detrimental to the children because the parents want to see books.

AT P SR
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T1 | support theme based, emergent learning especially in pre-schools. Learning should

be based on the children’s experiences and interests...In developing language
skills-reading and writing- | prefer amix of whole language and phonics. Phonics
gives tools to read and decipher higher vocabulary, sight words give a sense of

immediate accomplishment.
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T2 |think whol er anguage is an important aspect in my teachl ng, but | am aso a strong
advocateof phonics..  So I-think a balanced combination of the two are essential in

teac‘k}’mg. \

/ \
r ( \ \'I
T3 1 |my class, we usually spend few time in an atmosphere closer to '70Ie language
learning. | believe deeply that children respond to stories, and | h I||nvested ina
'bry of story books that the kids love. It isnot just atime for thehn to passively
Ilsterihto me read-they look at the pictures, and sometimes the u-""e hour is taken up
with talkmg about the story, which is perfectly okay. They Iai;té,r another hours are a
more tradrtlonal curriculum, with phonics—based decodl ng type reading exercises

and tradiitional *ggam_rpar teaching. s
S _-H’”

—— -

T4 My teaching philosophy per seisbased on the principle of reciprocal trust. If you

trust someone fully, you will listen to that person and follow that person. You know
he/she will keep your interests at stake and further them.My philosophy to teaching
English isaholistic approach. This means that English is not put into one

60



compartment, but istaught in is entirety, through play, song, dialogue, public
exposures, story telling, reading, writing, etc.

T5 | hope that students can expose themselves happily in learning new knowledge

T6 My teaching philosophy uscanmpbgusooma
a game of knowlwidligle atlhwany se hweanmnétlo irtinoa tlieocanr.

Mat hemati cs amd iHhamiucgsh tclamivtere dframa tnii e
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T1 | believe children at ayoung age are perfect for second language development if it

presented properly.

T2 1thinkitisan excellent idea, and the more languages that younger children are

exposed to, the better in my opinion.
61



T5

T3

T4

T6

I am fine with it. Challenging kids from their young age, for example learning a new

language, help them to learn with variation.

| believeit is absolutely essential, if children are to achieve. My evening class
consists of mostly third graders who have been learning English since middle class
of kindergarten, but there are three or four older children sixth grade who did not
go through the kindergarten program. The older children can do excellent work on
written exercises. On essay writing projects that require greater skills of free form
sentence construction, they are noticeably behind, and in spoken English, thereisa
wide and obvious gap . The children who did not go through the kindergarten

program are dramatically less able to express themselves verbally.

It is extremely good for brain development, as it stimulates thinking processes. It is

for example proven that reading and exposure to languages far exceeds the brain

stimulation evoked by computer games.

| think it is very beneficial for young children to be placed in a second
language-learning environment. It has been proven time and time again that young
children are like sponges at very young ages and this is the best time to introduce
them to learning experiences. The only problem isthat to retain the knowledge

they acquire they need to continue to practice it through out their lives.
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T6 Yes, | think the design of our school’s courses are excellent for young-aged learning

children.The no Chinese during the school day is excellent for making the children
think in English in order to communicate with their friends or talk to teachers.
Once again it becomes a fun game to challenge ones self to learn interesting

information and to actually apply it in real everyday life.

T3 Not all. Thereistoo much emphasis on vocabulary.

T4 | do believe that there is atime and place for academic studies. One place where |

think it should not be enforced strictly is at pre-school or kindergarten. Thereis

nothing wrong with exposing young children to a new language, but it should not
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T1

T2

T5

become a driven goal to mature the childrenin it at such ayoung age. Good
judgment should prevail, and children should have fun while learning. Children
should be allowed to enjoy their childhood for it only comes oncell think you can

make any prescribe course appropriate to the children. You can yourself adapt the
curriculum where you think it istoo hard or easy.

No, | do not but since the parents opinions determine the curriculum, | do not think

achild appropriate course would be popular as Taiwan parents generally want
books.

It's not perfect and obviously there’'s always room for improvement, but | think the

school isdoing it’s best, while at the same time making compromises to satisfy
parents.

Some materials and course are too difficult for kids this age. | guess the school and

parents here at Taiwan. It wants the children here to expose to more advanced
curriculum.
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T1 Wholelanguageislessfocused on rules and repetition. It stresses the flow and
meaning of words emphasizing reading for meaning and using language in ways

that relate to the students lives and culture.

T2 Whole-language is a philosophy of language instruction emphasizing integration of
all language skills (reading, writing, speaking, and listening); reading for meaning;

and language context learning.

T3 My understanding of whole language theory isthat it places more emphasis on

guessing words from the context of the story, rather than breaking a word down

phonetically into parts and sounding it out.
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T1 | think whole language can be integrated into our present teaching environment
alongside of phonics but it could never be wholely used as the parents are too

product based and would not allow it.

T2 | think, presently the curriculum | am teaching with is a combination of both

whole-language and phonics; but geared more heavily towards skills-based
instruction (phonics) rather than the meaning based approach (whole-language).

T3 Asl havesad, | think my emphasis on stories as a pleasurable, low stress way of

learning is consistent with whole language learning. When | teach reading, however,
| believe firmly that the traditional method of decoding phonetically is better than

the whole language | earning method.

66



Z ¥ PSS
F ~ PR EATF RO AL
T1
T1
=

TIf presented properly, children are interested in anything. A good teacher can

make even grammar fun, a bad teacher can make an art lesson adisaster. (4% it 7 it % 7%
B34t (T ¢ R B G BN e S - B L)

RAE - 2T EHTT PR BB - BHDET ERRITNT ERRE G A A -

67



gototoilet drink water...

happy exciting

68



-$

Phonics

69






ks

S 2 EFRB A

2000 31

71



2001 12-13

A IR 3 o 5

1999 158

72



36

&
o
=

no Chinese

CHALET o R AT R Y KT 7

Phonics Al phabet Readi

73

ng

1997

FIl ashcard



74

20~40

10~15



B 2 AFH PR LA ] 2ET KE 2

75



3 ey

A TP e

76



—

A ~E3

2 5 L
.B‘Ql

L]

=%
o

Rt 4E

77



78



David Crystal 2000

David Crystal 2001
Danny L. Jorgensen  / . 1999
Dr.Kenneth Goodman ,Dr.Yetta Goodman,Ms. Debra Goodman / 1996
13 2 P51~53
1979 P15
1992
/ 1998 —
2002
34 P10-11
1998
2001 34 P443~474
1999
P93~107
2000 61 3 P131~139
2003 ~ 152  P37~40
1995
1996 —
2002

42 5 P37-42
79



1984

2003 Kenneth S. Goodman

P29~36

10 P4 ~5

153 Pr7~15

6 P76~90

199

1997
Hﬁ. T, -~ .-.-:;’f

=

1999
P151~164
1997 -
P35-47
1988
2001

4 P172~194
80



1986

1999

FroeseV. Ed . 1991 .Whole language Practiceand theory. USA : Allyn and Bacon.
Watson, D. J. 1989 . Defining and describing whole language. The Elementary School

Journal, 90(2),129-141..

Goodman, K. S. 1986 What's Wholein Whole Language Portsmouth, NH: Heinemann
Goodman, K. S. 1989 . Whole-Language Research: Foundations and Development.

Elementary School Journal , 90,207-220.

Goodman, K. S. 1990 .WholeLanguage What makesit whole? In B.M.Power &
R.Hubbard. Eds. . Literacyin process: the Heinemann reader. 88-95. Portsmouth, NH :

Heinemann.

Hayes,D. 1995,September 15 . What iswhole language? TAWL Online . Available:

http://wacky.ccit.Arizona.edu/~susd/tawl.html ~ 1996,September 15

8l



