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Abgract

According to Vygotsy, gpeech and language have two forms: “inner speech’” and “externd
goech.” Inner gpesch is pure meaning—shifting, undable, and fluttering between word and
thought. If an ESL learner himsdf/hersdf unconscioudy uses “internd discourse” to talk to
himsdf/hersdf out loud in English, we may sy tha this person is teking hisher firs sep
towards becoming a fluent writer. Further, let's examine the agpect of externd speech. Here,
thought is embodied in words. Our thought is shgped by our externd speech which servesasa
toal to explore ideas and nourish thought.

Our externd gpeech hastwo formstoo: private gpeech and socid gpeech. Whenwetak or
write to oursdves, we use “private speech’ and we are our own audiences. When we tak or
writeto others, we create socid didogueswith others. It isimperativethat ESL educatorsusethe
socid-culturd context around their ESL learners to encourage shifting their private speechv/socid
speech from the mother tongue to English. Vygotsky' s scaffolding technique offers a way to
achievethis god.

The dating point is to decide the ESL learners zone of proxima development and to
promote their potentid with the hdp of knowledgesble others. Secondly, the educator's
modding technique should be usad carefully to lead Sudents in achieving conscious awareness
of various writing Syles Findly, it is important to focus on udents’ reflection on how they use
ther srategies and how they build thar constious awareness of thar thinking. As long as
internationdl Sudents follow these three stages when using Vygotsky's inner speech/externd
gpeech concept, they may assume respongbility for ther own learning and monitor their own
progress when writing the American way required in U.S. graduae inditutions.
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I ntroduction

Among Vygotsky' stheories, the mogt sdlient features for educators are his concepts of the
zone of proximd devdopment and the role of more knowledgegble others. According to
Vygotsky (Kozulin, 1990), children do not naturdly learn by themsdves and they need
knowledgesble others (peers or especidly adults) to guide their learning. How a teacher can
move from the children’ s actud devdopmentd levd to the higher levd of thar potentid
development is redly a chdlenge. In terms of language learning, McMahon (1996) points out
that if a child refusesto read and write, hisher teacher cannot provide “ indruction on concepts
asodated with literacy” (p. 61). McMahon further suggests that a teecher must “provide a
scaffold that narrows the task suffidently for the learmner” (p. 61). The task mugt not be too easy
nor too difficult: (1) a teecher mediate hisher sudents learning through sodid interaction; (2) a
teacher’ s role should be flexible: (3) a teacher’ s support should be based on his’her sudents
needs(McMahon, 1996).

McMahon focuses on children’ language learning by using Vygotskian perspectives |
assume that these perspectives aso goply to adults and adolescents  learning and internationd
sudents  English language learning. This assumption aso rests on severd scholarly articles
(Kronk, 1994; Mahn, 1997; Tarule, 1992, Wood, D. & Wood, H., 1996). For example, Kronk
(1994) invedtigates the occurrence of private goeech in adolescents, and she concdudes thet
“private speech can tdp children dudy or adults focus on thar work” (p. 791). Mahn (1997)
shed light on how his ESL dudents  expressve writings in thar didogue journds hdp him
undergtand his sudents  inner speech and needs. Tarule (1992) suggests thet “the roles of inner
gpeech as providing orientation to ideas, of externd gpeech as abilizing thought by linking it
with language, and of didogue as a soddly condructed reaion thet undergirds knowledge,
inquiry, and learning, can potentidly provide a new theoretica basis for creating and assessng
learning environments (p. 19). Wood, D. & Wood, H. (1996) examine research into
individudized tutoring for children and adults by using Vygotskian scaffolding and the zone of
proxima development. Therefore, these scholars  research increased my confidence and interest
ininvestigating how Vygotsky’ stheories can be gpplied to hdp internationa sudents academic
writings.

Asaninternationa sudent, writing the American way islike apilgrimage filled with trids
and frugrations. | wonder if | were an American professor or ESL teacher, what could | do for
internationd students who want to improve ther academic writing in order to succeed in
American univergties? Then, | shaped a question for mysdf: How can | e the conoepts of
inner speech/externd speech to hdp internationd ESL students acquire the writing skills
expected in US gradugte inditutions? To answer this quedtion, the following points will be
addressed: (1) the role of speech in the learning process, (2) the gpplication of the concepts of
inner speech/externd gpeech in an ESL dassroom based on Vygotsky' s scaffolding techniques
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The Role of Speech in the L ear ning Process

According to Vygotsky (Tarule, 1992; Vygotsky, 1981), the meaning of words changes
when a person grows and develops, and the rationship between words and thought is unsteble
and shifting dl the time. Speech and language have two forms in thought: “inner speech” and
“externd speech.”

According to Tarul€ s interpretation of Vygotsky' s conoept of speech, Vygotsky would
think that inner gpeech is a function in itsdf, which ill remains speech and which is not the
interior agpect of external gpeech. To some extent, inner gpeech is pure meaning, shifting,
ungable, and fluttering between word and thought. The inner oeech could be images,
movements as wdl as words, which could be very persond, rooted in on€ s own specific
cultura-higtorica context. Even when the inner gpeech is done in our own mother tongue, it is
hard for us to expand it into the written and communication forms, let done for an ESL learner
to write down hisher inner gpeech in English.

Therefore, there isaway to judge an ESL learner’ s writing competence, thet is, to ask if
he/she uses trandation in the second language composing process If o, this ESL learner will
take along time to become a fluent writer. Therefore, how to trandfer aperson’ sinner speech in
hisher mother tongue to English is a chdlenge for both international sudents and their ESL
teachers

When they write in ther mother tongues most non native English speskers don' t have to
worry about grammar. It sounds as if they are writing (painting) a picture on a piece of paper or
watching the scenery through the window of atrain. They use their inner eye to “watch” (write)
cenery. To internationd Sudents writing in English sounds like using others  eyes to wetch the
scenary. They could nat see the whole forest but only focus on leaves, branches, and individud
trees. The powerful role of on€ s culturd and linguidic context in writing is redly smilar to
usng one sinner eyesto view theworld.

In other words, on€ s inner gpeech (a condensed form, movements, or imeages shgped by
the spedific and culturd inner eyes) functions as akind of pre-narraive and pre-didogue. When
we expect an ESL learner to employ externd speech to gabilize hisgher babbling inner speech,
we have to make hisher own thought link with English words or with American culture. If an
ESL learner unconscioudy uses* internd discourse’ to talk to himsdf/hersdlf out loud in Engligh,
we may say thet this person is teking hisher fird sep to become a fluent writer. Thinking in
Englishisthefirg gep for an ESL learner to go through and become afluent writer.

Further, le’ s examine the agpect of externd gpoeech. Although in externd gpeech, thought
is embodied in words, we cannot deny that our thought is often shgped by our externd gpeech
which serves asatoal to explore ideas and nourish our thought.

Our externd gpeech has two forms too: private speech and socid gpeech. The two forms
havether audiences. When we spesk to oursdves, we are our own audience. Thisprocessisdso
confined in sociakhigorica context. The idea is quite Smilar to a noved writer’ s interplay
between writers, texts, and other texts. A writer’ stext could be a didogue with hisher previous
writers Therefore, a person’ s private speech is rdated to one s didogic imagination (Bakhtin,
1981) influenced by hisgher environment, ather people, and the sodia-culturd interaction with
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thetwo. One s private Speech could take place conscioudy or unconscioudy. It isimperaive for
ESL educatorsto make good use of the socid-culturd context around ESL learnersto shift their
private speach from their mother tongue to English.

In addition, one s sodd peech dso can be atod to hep one s second language learning.
Anindividud’ s socid peeches create different did ogues which dso cregte different meanings.
We cregte diverse spesch communities in different socid contexts which often shgpe our thought
and fadlitate our learning and produce different forms of learning. Encouraging internationd
sudents to use different forms of externa gpeech opportunities (ora and written “ didogues’
with othersin different Stuations) is aso a good way to hep them soddly congtruct knowledge
with their knowledgesble others (native English speskers).

TheApplication of the Concepts of
Inner Speech/External Speech inan ESL Classroom
Based on Vygotsky’ s Scaffolding Technique

A gudent’ s condructing knowledge with knowledgesble others is Smilar to a reeder’ s
encountering different texts In other words, an internationa Sudent’ s pogition is like a reader
who “ cregtes anew text with each reading” (Mahn, 1997, p. 269). Each reading could be hisher
encountering with the environment which indudes “atifacts, the setting, sodd, culturd,
historica, and palitica factors, as well as the influence of other individuas, such as teachers or
cdassmaes’ (Mahn, 1997, p. 270). According to Vygotsky, human beings play an important role
in creating and shaping thair environment and Mahn (1997) and Rosenblatt (1995) arguefor the
difference between transactive and interactive experiences. The former meansthat the reeder (the
internationd student) and the text (the environment) are dtered through the transaction while the
latter (the dementsin interaction) does not cause chemicd and fundamenta change.

A quedtion could be raised here whether transactive experience could achieve the god of
meking internaiond students aware of thar processes of writing and transcend them into a
fundamental change in their writing habits. The transcendental experience seems to be ignored
by Mahn and Rosenblott because a person’ s conscious avareness of higher writing process is
only agarting point for higher transcendenta experience which means that a gudent is able to
transcend hisher own culturd background and the new experiences learned in the USA intoan
independent and detached pogtion in hisher English writing. Based on the assumption that an
internationd student has to go through the three dages (interactive, transactive, and
transcendentd), 1 will use Vygatsky' s scaffolding technique to discuss what writing activities an
ESL teacher may useto hep internationd students make good use of their inner speech/externd
gpeech in achieving metacognition of thar writing processes and in leading them to ther taking
an independent writing position between their own and the American culturd paradigms.

I nter active Experience
At this dage, an ESL teacher would expect thet the rudiments in interaction between
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him/her and sudents remain the same because it is a garting point to decide ESL learners zone
of proxima deve opment. Internationd students come from different cultura backgrounds, bring
diverse educationd experiences and own ther unique socid discourses which would play an
important role in deciding ther writing paradigms in their academic writings. In other words,
these internationd ESL learners  sodid activitiesin their own countries have dready molded the
dructure and organizetion of ther consciousness. According to Vygotsky' s theory, the
internalized sodd rddionships initiate dl higher human mentad thought (Ashton, 1996,
Vygotsky, 1981). Thetask for an ESL teacher isto identify how different concepts and functions
and writing knowledge in internationd sudents  consciousness were developed from their
specific socid activities and how an ESL teecher helps them recondruct their thoughts * based
upon adidectic between indruction and development “ (Axd, ascited in Ashton, 1996).

In other words, the purpose a this dage depends on an ESL teecher’ s andyds of the
characteridics of the readers (internationd sudents) and the text (the teaching materids and the
classoom discoursess). After this andyss the ESL teecher can evduae his or her sudents
origind abilities and congder proper teeching materids a little bit higher than thar prior
knowledge. He or she can cregte a slitable and friendly dassroom atmaosphere to promote ther
potentia to write the American way with the help of their peers and the teecher.

The writing activities could be implemented in the use of freawriting in the dassoom and
adidoguejournd a home. Freawriting meansthat students could write anything coming to their
minds without gopping in the dassroom. The time limit is usudly within 15 minutes, S0 sudents
won' t have enough time to worry about grammar. The purpose of free writing does not require
Sudents to write correct English. Indead, it makes sudents  idess flow faster than they expect
because in order to turn in assgnments in a short time, students have to give up the idea of
writing correct English. For native or non netive English speskers, the thinking processis dway's
fager than the writing peed. Staying with the flow of idess and telegrammétic jottings of
thought will increese the dudents  confidence and this type of training will prepare them to
improve their writing ability. If a person does not worry about grammear, hisgher writing will
become eeser and fedter. If one can be stidfied with oneé s communicative intent, one has more
desreto learn how to write and the interest of learning can lagt for along time.

Freawriting helps sudents  speed in writing and generdting ideas and later it will hdp ther
gooken English. This type of externd speech in a written form dso gives feedback to
internationa students  thoughts and English ordl gpesch. The key point lies in the speed of
generding idess in English because when they write, they have no time to think in their mother
tongues. Thinking in English will lead internationa students to write fluently, which dso helps
their ord English in public and private Stuations Language, here, has become a todl for
internationd students to express ther thoughts. On the other hand, a the beginning of ther
knowledge in the USA s the English language which determines what is true and rules over
their senses, thair tadtes, and their individudity, and their beiefs. Ther thinking processes and
thair accessto truth is done through the mediation of the English language on which internationd
Sudents rely to explore their sociocultural knowledge about writing. Thus, they could not write
without bending to the laws of the English language which is not anyon€e s persond invention
but is rather universd and essentidly rationd, contralling their thinking processes. In terms of
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using language as atool, an ESL teacher would ask hisher sudentsto share ther thoughtsin the
freawriting with their peers. By doing so, ther English language will be gradudly sheped by
their environment. Therefore, basad on the characteridtics between “ the reader and the text,” an
ESL teacher isableto monitor the ongoing development of sudents  thoughts and their megtery
of English writing.

Didogue journds sarve the same function which is different from one s private speech in
the diary because tdking to onedf is more londy and one has to depend on “didogic
imagination” to cregte an audience. When the internationd students teacher is the audience,
sudents have to externdize their verbd thinking into awritten form to satisfy their audience (the
teacher). At this point, their verbd thinking concentrates on the purpose of communicating
indead of on the Sructure and form of the language.

To findize the above interactive experiences of freewriting and didogue journds, wecan
find that through interaction, the unchanged dements in interaction among the sudents, ther
pears, and thar teacher are gradudly undergoing chemicd change, which is amilar to the “ date
of play and interplay in intertextudity” (Durey, 1991). The interplay among the writers (the
sudents and their teacher), texts (their writings) and other texts (the dassroom discourses)
conditutes agarting point for transactive experiences.

Transactive Experience

At this leve, an ESL teacher would expect that the interplay among writers, texts and
other texts will produce a fundamentd change—which means that international Sudents have
achieved conscious awvareness of the difference in writing paradigms between their countries and
the USA and which aso means thet their teacher benfits from their diverse disoourses brought
from their home countries and form hisher transactive experiences. For the teecher, it istheright
time to form higher draegies basad on each othe’ s transactive experiences. Among dl the
drategies modding technique forms a bridge between dudents expressve writings and
academic writings.

Adhton (1996) provides us with the modding interpretation of the zone of proximd
development. According to her interpretation, a teacher or an expert peer has to assume a
reguldive role in a learning activity that internationd sudents gradudly interndize through
active participation in didogue, which isatrangtion from other-regulation to sef-regulaion.

Freawriting and didogue journds prepare a seedbed where sudents deveop thelr idess
and write them down spontaneoudy and dearly. A question has to be raised whether this
training is useful for their future academic writing. One possble assumption is that if an ESL
teacher dways gives international sudents “leve appropriate’ works to reed and write which
reflect their interests as international students and can be read without congtant recourse to a
dictionary, or written assgnments of “the persond expresson” kind, based on firg-person
narratives that describe what they have seen, felt or experienced, possibly the training in logica
andyds in condructing a raionad argument to defend on€ s opinion, and the training of the
mind, will beignored if ateacher only pays attention to the spontaneity of their verbd thinking.

In order to bridge the gap, modding technique neads to be carefully used in leading
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Sudents to achieve constious awvareness of the difference between expressve and academic
writings. For example, American academic conventions emphasize the find product while
expressve writings in an ESL dassoom dress the writing process Using proper drategies in
leeding sudents to achieve conscious awareness of the conventions thet academics vaue is
epecidly imperdive a the transactive sage. Modding from an ESL teacher or an expert peer
would be crudid for udents to achieve American academic literacy: “to examine and identify,
to question and darify, to make comparisons, to see relationships between concrete and abstract,
specific and generd, to defing, dassfy, and differentiate’ (Ray, asdted in Mahn, 1997).

For example, an ESL teacher can give students explicit guiddines to help in editing ther
patnes essays Students have to be prepared to tdl the writer of the essay thelr answersto the
following questions (C. Mdarcher, persond communication, Oct. 9, 2000).

1. Isthisan informative or persuasve essay? Why do you think it isone or the other?

2. What is the thess satement of the essay? Is this a direct or indirect thess gatement?
Should the thes's gatement be changed to make it Sronger?

3. Do thetopics of the body paragraphs support the thes's satement? How could any of the
topic sentences be changed to meke them fit the thesisbetter?

4. Are the body paragraphs unified and coherent? Mark any sentences within the body
paragraphs that you think should be changed in some way.

5. Does the conduson of the esssy make sense? Is the condusion suitable for an
informetiveessay or apersuasive essay?

6. Does the essay have sentence vaiety? Mark any sentences that you think should be
changed to another type of sentence (Smple, compound, or complex).

7. Check the grammar and punctuation of the essay. Mark any corrections that you think
should be made.

8. How many dtations does the writer use in the essay? Are the author, year, and page
induded for each ditation?

9. How many references does the author have? Do the references follow the correct formeat
(APA or MLA)?

10. Isthere areference for every ditation? Isthere acitetion for every reference?

The more pedific the modding guiddines are, the more Sudents tend to interndize these
rulesinto thar own writings Thus, these ESL. dudents can develop an awareness of writing for
particular audiencesin the fiddsfitting their interests. Therefore, the transactive experience dage
is redly a turning point to cause a fundamental change of a person’ s awareness of different
writing paradigms. However, the danger isthat it can result in excessve use of guided learning,
with teachers and peers and learners taking passive responghilities for their learning. In order to
assume respongbility for their learning, students need to achieve the leve of transcendenta
experience by usng the new ganed knowledge they have interndized through socid
interactions (Adhton, 1996; Brown & Reeve, 1937).
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Transcendental Experience

If sudents achieve & this levd, they are able to write independently and sometimes can
keep a detached position to see the strength and weskness of writing paradigms between their
countries and the USA. Possbly they may make a good combination of the two and cregte
incredible contribution to the knowledge in ther fidds. At this leve, Sudents are capable of
usng the word sense from their own native languages and make rich the English word meenings
in ther writings.

Therefore, what an ESL teacher can do hereisto focus on sudents' reflection on how they
use the srategies and figure out the meaning to build their conscious avareness of ther thinking,
asking the students to assume the respongbilities to independently conduct research reated to the
fidd fitting thair intereds. At this levd, an ESL teache’ s monitoring task should not ceese.
Ingtead, when students monitor their learning process and progress, an ESL teecher has to kegp
monitoring hisher sudents to see if the sudents need any support while the teecher
himsdf/hersdf has to monitor hisher teaching process too. An ESL teacher dso goes through
the interactive, transactive, and transcendenta experiences with hisher sudents. Helshe dso
congructs higher teaching knowledge through socid interaction.

Conclusion

Leading internationd students to write the American way is a chdlenge for an ESL
teacher in the dassoom. It is dso alearning process for the teacher to be aware of the complex
relaionships among one s externd and inner speeches condrained by the sociocultura context.
Although time and pace islimited in the dlassroom, an ESL teacher can modd how to write the
American way and monitor hisher sudents  progress and further may encourage them to make
good use of thalr externd and inner peeches outdde of the dassroom context. Mogt importantly,
students have to assume respongibility for their own learning and monitor their own progress and
findly achieve transcendenta understanding of how to write the American way required in US
graduate inditutions and Smultaneoudy keep the strength of the writing conventions

The medigtion modd for writing indruction in this paper reflects Vygotsky' s ideas about
how to use one s inner peechyexternd gpeech in “ recondiling one' s deveoping word sense and
word meaning in English with the word sense from on€ s native languege’ (Mahn, 1997) while
the scaffolding technique hdps internationd students to develop their potentid sep by step with
the support of knowledgesble others (the teacher and the expert pears). In short, the Vygotskian
classoom is Smilar to a dassoom which recognizes the productivity of teacher, Sudents, and

knowledge in the dassroom as active, changing, and changesable agencies.
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