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Abstract

In the field of curriculum studies in Taiwan, the issue of “curriculum
aesthetic” is still situated in the frontier, but this paper considers aesthetic
inquiry in the community-based curriculum is the key dimension to the
relevant debates around the educational reform. However, this paper is
not to introduce philosophical arguments about aesthetic; on the contrary,
the real purpose is to apply significant knowledge about aesthetic from
philosophy, sociology and so on into curriculum studies. In particular,
this paper focuses on the aesthetic inquiry in the community-based

curriculum.

Through the insights from critical pedagogy, this paper argues that
the true idea of aesthetic is based on participations by people. That is,
both students and teachers participate together in cultural creation which
represents the aesthetic performances and implication. That is, curriculum
with the people or curriculum by the people. Thus, this paper looks high
on this aesthetic performance, particularly through collective carnival in

everyday life.

Keywords: aesthetic, community, curriculum, critical pedagogy



